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A B S T R A C T

Background: Parent strain and burden are high in families raising children with Autism Spectrum
Disorder (ASD). Caregivers of young children with ASD are particularly vulnerable to stress. Yet,
few interventions address the direct needs of this growing population of parents. This pilot trial
describes the feasibility, acceptability, and short-term outcomes of The Incredible Years Parent
Program for Preschool Children on the Autism Spectrum or with Language Delays (IY-ASD) in two U.S.
locations.
Method: We recruited caregivers of children ages to 2–6 years old with ASD to participate in a
non-randomized pilot trial of IY-ASD. We aimed to describe our program delivery process and
assess 1) participant retention rates and reasons for program/research discontinuation; 2) care-
giver acceptability of IY-ASD; and 3) pre- and post-intervention measures of parenting stress,
caregiver coping, and child behavior.
Results: Of the 50 parents who enrolled, 42 completed IY-ASD (84%). We analyzed data for 36
participants after accounting for partners and a participant lost to follow-up. Program accept-
ability was high. Total and child-related parenting stress significantly decreased at posttest. We
found no statistically significant changes in caregiver coping, parent-related stress, or challenging
child behaviors.
Conclusions: IY-ASD is a feasible and acceptable program for parents raising young children with
ASD. A randomized controlled trial is needed to rigorously test the effectiveness of the inter-
vention. Future research should consider a longer program period (i.e., 15–16 weeks); ASD-
specific outcome measures; and, longer-term follow-up to examine program effects beyond post-
intervention, as well as potential IY-ASD modifications to meet the diverse needs of participants.

1. Introduction

An estimated 1 in 59 children in the United States (U.S.) have an autism spectrum disorder (ASD) (Baio, Wiggins, & Christensen,
2018). Parents of children with ASD report greater stress than those raising children without ASD (Baker-Ericzen, Brookman-Frazee,
& Stahmer, 2005; Padden & James, 2017)). Increased parenting stress is related to challenging child behaviors (Kim, Ekas, & Hock,
2016; Lecavalier, Leone, & Wiltz, 2006), as well as maladaptive parent coping strategies, anxiety, and depression (Bromley, Hare,
Davison, & Emerson, 2004; Davis & Carter, 2008; Estes et al., 2013; Padden & James, 2017; Schieve, Blumberg, Rice, Visser, & Boyle,
2007).
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Early intervention can reduce maternal stress related to caring for a child with ASD (Baker-Ericzen et al., 2005; Bradshaw, Steiner,
Gengoux, & Koegel, 2015). Increased child ASD symptom severity and overall challenging behaviors are strong predictors of par-
enting stress and psychological distress (Estes et al., 2013; Ingersoll & Hambrick, 2011; Lyons, Leon, Roecker Phelps, & Dunleavy,
2010), further reinforcing the importance of early intervention to reduce parental burden. Research suggests that toddlers diagnosed
with ASD need different early intervention programs than older children (Schertz, Odom, Baggett, & Sideris, 2013), and evidence
supports the use of parent-implemented interventions for young children with ASD (Schertz et al., 2013; Wetherby & Woods, 2006).
Two recent reviews highlighted the lack of attention paid to parent outcomes in ASD early intervention research (Dababnah & Parish,
2016b; Wainer, Hepburn, & McMahon Griffith, 2017), despite the importance of parent engagement to improved child outcomes in
early interventions (Epley, Summers, & Turnbull, 2011).

Group-based parent early interventions have had significant positive effects on child behavior and parent mental health in fa-
milies of children with ASD (McConachie, Randle, Hammal, & Le Couteur, 2005; Stadnick, Stahmer, & Brookman-Frazee, 2015;
Tonge et al., 2006). Stahmer and Pellecchia (2015) suggested adapting existing evidence-based practices from the broader childhood
development field, in order to replicate the successes these practices have had in improving both child and parent outcomes. Yet, to
our knowledge, only one evidence-based parenting program, Stepping Stones Triple P, has been rigorously tested for parents of children
with ASD (Tellegen & Sanders, 2014; Whittingham, Sofronoff, Sheffield, & Sanders, 2009).

Another widely available evidence-based program, The Incredible Years (IY) training series, offers a number of developmentally
appropriate, group-based interventions targeting parents, young children, and teachers (Webster-Stratton, 2011). Originally devel-
oped for children with conduct disorders, the program currently has been evaluated in multiple languages and with diverse groups of
children and families (Webster-Stratton & Reid, 2003). The National Registry of Evidence-Based Programs and Practices rated the
quality of evidence supporting IY to improve parenting skills, child externalizing problems, emotional literacy, self-regulation, and
social competence as 3.5 and higher on a 4.0 scale (SAMHSA, 2012). A review of independent studies of IY concluded the evidence for
the preschool parenting program (Basic IY) is strong (Pidano & Allen, 2015). Research adapting Basic IY with parents raising children
with ASD found the program was both feasible and acceptable, and reduced parenting stress (Dababnah & Parish, 2016a). In order to
better address the needs of parents raising children with ASD, modifications to Basic IY, including videos depicting children with ASD,
methods to engage children with social communication challenges, and less focus on time-out strategies, were manualized into a new
program, The Incredible Years Parent Program for Preschool Children on the Autism Spectrum or with Language Delays (IY-ASD; Webster-
Stratton, 2014).

IY-ASD aims to promote parenting competence and child development by providing strategies that target social skills, commu-
nication and language, emotion regulation, and school readiness in children with ASD or social communication delays. To our
knowledge, there is only one published study evaluating IY-ASD. A UK-based pilot trial of IY-ASD reported preliminary support for
the program among a small group of eight parents of children with ASD (Hutchings, Pearson-Blunt, Pasteur, Healy, & Williams,
2016). Yet, to date, no known studies have formally assessed IY-ASD’s feasibility in the U.S. Thus, the current study describes a pilot
trial of IY-ASD in two U.S. sites, based on Eldridge and colleagues’ (2016) characterization of pilot trials as a subset of feasibility
studies. Specifically, we aimed to describe our process of delivering IY-ASD in the Northwestern and Southeastern U.S., and assessed
1) participant retention rates and reasons for program/research discontinuation; 2) caregiver acceptability of IY-ASD; and 3) pre- and
post-intervention measures of parent and child outcomes, including parenting stress, caregiver coping, and child behavior. Data from
this pilot trial could inform a larger randomized controlled trial rigorously testing IY-ASD.

2. Methods

We utilized a one-group, pre-post design to assess our research aims. Although we did not randomize our participants to groups,
we have included a modified version of a CONSORT flow chart (Fig. 1) and reviewed the CONSORT checklist for randomized pilot
and feasibility trials (Eldridge et al., 2016). We conducted our study in collaboration with two sites in the Southeastern and
Northwestern U.S. The Southeastern site is a community-based agency serving families of children with and without special needs.
The Northwestern site is a hospital-based outpatient neurodevelopmental clinic. Staff at each of the two locations recruited local
participants to IY-ASD through flyers, information sessions, and other standard recruitment avenues. These sites routinely provide
support services to children with ASD and their caregivers and offered Basic IY for parents of preschool children in the past, both for
children with and without ASD.

2.1. Intervention and group leaders

IY-ASD aims to build an early foundation for parents to problem solve and communicate effectively with their children and other
adults. One or two professionals, generally with master’s-level credentials in psychology, social work, or a related field, as well as
experience working with individuals with ASD, facilitate IY-ASD sessions. The IY manual recommends two group leaders co-facilitate
the sessions if resources permit (Webster-Stratton, 2008, p. 20). These group leaders receive training from official IY instructors over
a two- to three-day period. IY instructors encourage group leaders to receive ongoing supervision and accreditation. IY-ASD teaching
methods include collaborative group discussion, video modeling, practice, and reflection over 12 to 16 weekly, two-hour sessions.
The IY website (www.incredibleyears.com) offers information on planning for expenses to set up an IY group, including training costs
and offering supports such as childcare and meals.

In this study, all group leaders had previous experience delivering Basic IY. Due to staffing and funding constraints, only one
group leader delivered the IY-ASD groups at the Northwestern site. This leader had a doctoral degree in psychology, was accredited in
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Basic IY, and was in the process of pursuing IY-ASD accreditation during this study. She had delivered IY-ASD to eight cohorts of
parents before facilitating IY-ASD for this research. This group leader was also in direct consultation with the IY developer as she
delivered the IY-ASD groups.

One female and one male group leader at the Southeastern site jointly delivered the IY-ASD groups for this study. Both leaders at
the Southeastern site had bachelor’s degrees; one had a certificate and experience in early child development and home visiting.
These leaders had delivered Basic IY previously and completed training in IY-ASD. However, neither had facilitated IY-ASD groups
prior to this study, nor were they accredited in Basic IY or IY-ASD. Both leaders at the Southeastern site had experience and ac-
creditation in another evidence-based parenting practice, Triple P.

While not explicitly part of the IY-ASD curriculum, group leaders at both sites dedicated time during the first session to offer
general information about ASD and local resources, as both IY-ASD group leaders' training instructors and participants in our earlier
Basic IY study recommended (Dababnah & Parish, 2016c). Staff at both sites encouraged parents to bring their partner, co-parent or
another caregiver (e.g., grandmother of child) to support their learning in the group and at home, which participants in our previous
research likewise requested. The Southeastern site delivered IY-ASD over a 15-week period. At this site, the community-based agency
offered the program in the evening free-of-charge, as well as meals, transportation assistance, and childcare to facilitate participation.

The Northwestern site offered IY-ASD as part of a larger applied behavior analysis-based half-day program, which consisted of
both direct child interventions and IY-ASD. Insurance reimbursed these services. Due to state implementation and duration re-
quirements of the broader program at the Northwestern site, IY-ASD was delivered over a shorter 13-week time period during school
hours. The Northwestern site could not provide meals due to their hospital-based setting; however, this site offered transportation
assistance. Children at the Northwestern site participated in services based on their individual needs while parents were engaged in

Fig. 1. Flow of participants through The Incredible Years Program for Preschool Children on the Autism Spectrum (IY-ASD).
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IY-ASD. The group leader allowed siblings too young for school to attend the IY-ASD groups with their parents.

2.2. Program and research procedures

The Institutional Review Board at the University of Maryland, Baltimore and the Clinical Research Oversight Committee at
Providence Regional Medical Center, Everett approved the study protocol. Participants could enroll in IY-ASD separately from the
research study. It is important to note that in initial visits with participants at both sites, program staff asked parents to commit to
attending all IY-ASD sessions, or to make up sessions with group leaders throughout the week if needed. These procedures preceded
the research study, and were put into place by the coordinating agencies for all participants, regardless of whether they chose to join
the research study or not. At the Northwestern site, parents were required to attend or make up at least 90% (i.e., all but one) of the
IY-ASD sessions; those who could not were offered individualized supports in lieu of IY-ASD. The Southeastern site did not set a
specific percentage of mandatory sessions; their average in-person attendance was 83%.

In order to be eligible for the study, participants had to be parents or other primary caregivers (e.g., grandparents) of a child
between 2 and 6 years of age with an ASD diagnosis; be at least 18 years of age; and, indicate comfort reading English in order to
complete research questionnaires. A study coordinator at each site assigned participants anonymous identifiers, which we used for all
research-related documents. Study team members at each location obtained verbal informed consent, as the authors’ Institutional
Review Boards waived written consent. (Otherwise, written consent forms would be the only documents with identifiable in-
formation [i.e., names] shared with the coordinating site at the University of Maryland.) Most participants (58%) completed research
measures online via REDCap (Harris et al., 2009) software. Paper copies were available if needed, and 42% of the participants chose
this alternative.

Participants were required to verify they had received and understood informed consent documents before beginning research
measures. Participants provided baseline data, including a background survey and three measures (described below), on average a
week before they began the first IY-ASD session. Caregivers completed posttest data after completing the final IY-ASD session,
approximately four months after baseline data collection. Those participants who completed the measures online had up to one week
to complete the measures; the remaining participants who chose paper copies completed them at the final IY-ASD session.
Participants received a $25 Amazon gift card at each data collection point (up to $50 total).

Group leaders used a combination of fidelity checklists, participant feedback surveys, and in-person/video supervision to enhance
their delivery of IY-ASD. Throughout the program, group leaders at both sites followed and completed weekly fidelity checklists,
which included a list of required video vignettes and other activities. Like Basic IY, fidelity checklists gave IY-ASD group leaders the
flexibility to select video vignettes and activities that were most applicable to their cohort of parents. IY-ASD participants also
completed short weekly feedback surveys, which the group leaders used to choose appropriate videos and activities for subsequent
group sessions. At the Northwestern site, the IY developer periodically observed the group leader in person and provided feedback.
Group leaders videotaped sessions at the Southeastern site, and a supervisor from this site with IY-ASD training provided weekly
feedback to the group leaders on program delivery. A statewide agency also provided ongoing in-person and video consultation to the
two Southeastern leaders to deliver Basic IY; however, the agency did not offer technical assistance specifically for IY-ASD.

2.3. Participants

Fifty participants enrolled in the IY-ASD program across the two sites. All of these individuals joined the research study (see Fig. 1
for CONSORT flow diagram). One participant completed the program, but did not finish online posttest measures despite reminders.
Eight participants did not complete the program, and 41 completed the program and all outcome measures. Five parents provided
reasons for discontinuing the program, which included moving (n = 2), work conflicts (n = 1), need for additional support (n = 1),
and, a child who did not acclimate to childcare (n=1). Individuals who discontinued the program completed an average of 1.6
sessions (range= 0–4).

The Southeastern site hosted three IY-ASD groups (average group size= 8.7; range=5–15), whereas the Northwestern site
hosted five groups (average group size= 4.8; range= 3–7). Five pairs from the same family (four mother-father couples, and one
mother-grandmother pair) participated in IY-ASD. The sample size precluded multilevel analyses that could control for couples
reporting data on the same child. Thus, we randomly selected one member of each dyad using SPSS v25 (IBM Corp, 2017) for
inclusion in the final sample. The final analytic sample was 36 participants (18 from each site).

2.4. Measures

All outcome measures were caregiver self-reports. For families with more than one child with ASD, we advised caregivers to
choose the target child within the intervention age range for reporting purposes (ages 2–6 years old). If more than one child with ASD
in the family fell in this age range, we requested the caregiver report on the youngest child. We did not independently verify ASD
diagnoses at the Southeastern site. At this site, caregivers provided external documentation of the child’s diagnosis, such as an
Individualized Education Program document. All children at the Northwestern site were participants in a clinical applied behavior
analysis program for children with ASD. Clinicians independently assessed children at this site to verify an ASD diagnosis.

2.4.1. Background survey
The background survey collected both demographic and ASD-related information. Demographic characteristics included variables

S. Dababnah et al. Research in Autism Spectrum Disorders 57 (2019) 120–131

123



such as age, marital status, race, ethnicity, income status, and number of children. We measured age and number of children as
continuous variables. Categorical variables included marital status, race, ethnicity, primary language, and income. ASD-related,
caregiver-reported characteristics included age of diagnosis with ASD, language ability (nonverbal, minimally verbal, verbal), and
receipt of support services (physical therapy, occupational therapy, applied behavior analysis, speech therapy, or other services).

2.4.2. Program satisfaction questionnaire (acceptability)
Webster-Stratton (2014) developed the Parent Program Satisfaction Questionnaire – Autism Spectrum and Language Delays

Program in order to assess participants' perspectives regarding IY-ASD program delivery and outcomes. The questionnaire consists of
34 seven-point Likert scale ratings and 3 open-ended questions. Items address parents’ perspectives of their child’s behavior, par-
enting competence, program implementation strategies, utility of parenting techniques, effectiveness of the group leaders, and group
format. The questionnaire also asked participants to provide open-ended feedback on needed program improvement, the main
program benefit, and whether respondents wanted additional parenting assistance.

2.4.3. Parenting stress index-4th edition (PSI)
The PSI (Abidin, 2012) contains 120 items that assess the level of stress in the parent-child relationship. The PSI includes both

child- and parent-related stress domains, which are summed to generate a total stress score. Caregivers rate their level of agreement
on a 5-point Likert scale, from 1 = strongly disagree to 5 = strongly agree. The PSI has been used in numerous studies of parents of
children with ASD (Hayes & Watson, 2013), as well as research evaluating Basic IY (Webster-Stratton, 2011). Alpha reliability for the
three summary scores is as follows: child domain= .89; parent domain= .93; total stress= .95 (Amaral, Geschwind, & Dawson,
2011). We used the raw PSI scores for statistical significance testing. We also calculated the number of respondents scoring above the
85th percentile, the recommended cutoff for clinical significance (Abidin, 2012).

2.4.4. Ways of coping questionnaire (WOC)
The WOC (Folkman & Lazarus, 1988) is a 66-item measure that assesses the coping processes one used in a recent stressful

encounter. The WOC instructs respondents to reflect on their most stressful encounter within the past week and to answer the
questions with this stressful encounter in mind. Caregivers reported how often they used certain coping strategies on a 4-point Likert
scale, from 0 = does not apply or not used to 3 = used a great deal. Coping processes are grouped into eight subscales: confrontation,
distancing, self-control, seeking social support, accepting responsibility, escape/avoidance, planful problem solving, and positive
reappraisal. Previous research focusing on parents of children with ASD has used the WOC (Dunn, Burbine, Bowers, & Tantleff-Dunn,
2001; Pisula & Kossakowska, 2010). One study found the subscales have alpha reliability levels among parents of children with
developmental disabilities ranging from 0.64 to 0.83, although the authors did not specify each subscale’s alpha level (Glidden,
Billings, & Jobe, 2006).

2.4.5. Aberrant behavior checklist (ABC) – community
The ABC (Aman & Singh, 1994) is a 58-item symptom checklist used to assess the severity of problem behaviors in both children

and adults with developmental disabilities. The ABC has been widely used in ASD research addressing treatment outcomes (Aman
et al., 2004) and contains five subscales: irritability, lethargy, stereotypic behavior, hyperactivity/noncompliance, and inappropriate
speech. Caregivers rate their child’s behavior over the past four weeks on a 4-point Likert scale, from 0 = not at all a problem to 3 =
the problem is severe in degree. While the ABC manual recommends its use for ages 5 and above, studies have reported this five-factor
structure was robust in samples of children and adolescents (ages 3 to 21) with ASD (Brinkley et al., 2007), with good to excellent
alpha reliability across subscales for a sample of children ages 2 to 18 (e.g, irritability= 0.92, lethargy=0.89, stereotypic beha-
vior= 0.85, hyperactivity/noncompliance=0.93, and inappropriate speech= 0.77; Kaat, Lecavalier, & Aman, 2014). Additionally,
the ABC has good convergent and divergent validity in samples of children and adolescents with ASD (Kaat et al., 2014).

2.4.6. Missing data
For the PSI, we used mean imputation in cases where three items or fewer were missing from the child or parent domain; no more

than one item was missing from a specific subscale; and, no more than five items were missing from the total stress summary items. In
the absence of specific guidance in the ABC and WOC manuals, we addressed missing data on these measures by also using mean
imputation for each subscale, provided there was no more than one missing item per subscale. All cases analyzed (N = 36) were
missing less than 15% total data.

2.5. Data analyses

We used descriptive statistics to summarize the background survey and Program Satisfaction Questionnaire; and chi-square and
two-tailed independent samples t-tests to identify demographic characteristic differences between respondents at each site. We
conducted two-tailed paired sample t-tests to evaluate pre-post changes in child behavior, parenting stress, and caregivers’ coping
mechanisms. We also calculated 95% confidence intervals and effect sizes (Cohen, 1994). We considered a d of 0.20 a small effect,
0.50 a medium effect, and 0.80 a large effect (Cohen, 1988). We used the Bonferroni method to correct p-values for multiple t-tests
and determined that p< .0031 indicated statistical significance.

To further investigate potential site-level differences, we used two-way repeated measures analysis of variance (ANOVA) for the
child behavior, parenting stress, and coping outcomes. We created a dichotomous site variable, such that two groups were formed: 1
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= Northwestern (Site 1) and 2 = Southeastern (Site 2). This bivariate site variable became the between-subjects factor and time (pre/
post) was the within-subjects factor.

We conducted an a priori power analysis using G*Power. We based the analysis on our primary outcome, total parenting stress as
measured by the PSI. We estimated the sample size using a medium effect size, which we found in our earlier study of Basic IY on the
total parenting stress outcome (Dababnah & Parish, 2016a). For a paired sample t-test, with power of 0.80, medium effect size
(d=0.50), and alpha= .05, the target sample size was N = 34. We note a power analysis based on a repeated measures ANOVA
(medium effect size [f = 0.25]) estimated the same minimum N of 34.

3. Results

Most participants completed the program (84%). We used chi-square and two-tailed independent samples t-tests to investigate
differences between those who did and did not complete the IY-ASD program. Children whose caregivers did not complete the
program had a significantly lower mean age of ASD diagnosis (M = 1.6 years), versus children whose caregivers did complete the
program (M = 2.9 years; p = .003). We did not find any other significant differences between these groups.

Table 1 depicts sample characteristics. Approximately half of the caregivers identified as White (57%) and 20% as Latinx. The
majority of children were also White (49%), and 17% were Latinx. Most caregivers were married/partnered (77%) and had graduated
college (73%). The mean child age at the start of the intervention was 3.9 years (SD = 0.93); and their mean age at ASD diagnosis
was 2.9 years (SD= 0.96). One-fifth of the participants reported their child was nonverbal; 43% were minimally verbal (single words
or simple phrases); and, 37% were verbal (simple or complex sentences). The majority of respondents at both sites received support
services outside of the IY-ASD program, including speech therapy (83%), occupational therapy (75%), and physical therapy (25%).
All children at the Northwestern site were engaged in an applied behavior analysis-based program; and 22% of the participants at the

Table 1
Sample Characteristics (N = 36).

Variable Total
% (N)

Site 1: Northwest
(n = 18)
% (n)

Site 2: Southeast
(n = 18)
% (n)

X2 Statistic

Race/Ethnicity of Parent 1.37
White 57.1 (20) 47.0 (8) 66.7 (12)
Latinx 20.0 (7) 29.4 (5) 11.1 (2)
African American/Black 8.6 (3) 0.0 (0) 16.7 (3)
Multiracial 8.6 (3) 11.8 (2) 5.6 (1)
Asian American 5.7 (2) 11.8 (2) 0.0 (0)

Race/Ethnicity of Child 2.33
White 48.6 (17) 35.3 (6) 61.1 (11)
Latinx 17.1 (6) 11.8 (2) 22.2 (4)
African American/Black 2.9 (1) 0.0 (0) 5.6 (1)
Multiracial 14.3 (5) 23.5 (4) 5.6 (1)
Asian American 17.1 (6) 29.4 (5) 5.6 (1)

Marital Status 0.52
Married/Partnered 77.4 (24) 82.4 (14) 71.4 (10)
Not Married/Partnered 22.6 (7) 17.6 (3) 28.6 (4)

Highest Level of Education 0.15
High School or Less 26.7 (8) 29.4 (5) 23.1 (3)
College Graduate or Higher 73.3 (22) 70.6 (12) 76.9 (10)

Annual Household Income 8.08*
$0 to $24,999 20.7 (6) 17.6 (3) 25.0 (3)
$25,000 to $74,999 41.4 (12) 23.5 (4) 66.7 (8)
$75,000 or more 37.9 (11) 58.8 (10) 8.3 (1)

Language Ability 0.26
Nonverbal 20.0 (7) 17.6 (3) 22.2 (4)
Minimally verbal 42.9 (15) 41.2 (7) 44.4 (8)
Verbal 37.1 (13) 41.2 (7) 33.3 (6)

Support Services Received
Physical therapy 25.0 (9) 22.2 (4) 27.8 (5) 1.00
Occupational therapy 75.0 (27) 83.3 (15) 66.7 (12) 0.44
Speech therapy 83.3 (30) 83.3 (15) 83.3 (15) 1.00
Applied behavior analysis (ABA) 30.6 (11) 38.9 (7) 22.2 (4) 0.47

M (SD) M (SD) M (SD) t-test statistic
Age of Child at Pre-test 3.86 (0.93) 3.83 (0.79) 3.88 (1.08) −0.15
Age of Child at Diagnosis 2.87 (0.96) 2.88 (0.89) 2.87 (1.05) 0.02
Number of Children in Family 2.47 (1.66) 2.33 (0.59) 2.61 (2.30) −0.05

Notes: Sample sizes range from 29 to 36 due to occasional missing data; *p< .05, **p< .01, ***p< .001. We calculated X2 test values to assess site
differences in race/ethnicity for both caregivers and children using a dichotomous White or non-White variable. Caregivers rated language ability on
a 5-point Likert scale, from 1 = nonverbal to 5 = complex sentences.
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Southeastern site reported receiving applied behavior analysis services. The only statistically significant difference between the two
study sites was annual household income, with 59% of respondents from the Northwestern site reporting incomes of $75,000 or
more, compared to only 8% of respondents from the Southeastern site.

3.1. Intervention acceptability

Nearly 90% of participants (n = 32) reported that the approach used in the IY-ASD program was “greatly appropriate” or
“appropriate” to strengthen their child’s social and emotional behaviors. All participants reported that they would recommend IY-
ASD to a friend or relative. Over 90% of participants (n = 33) felt “very positive” or “positive” about achieving their goals using IY-
ASD, and the vast majority of participants found the program content (97%; n=35), video vignette demonstrations (97%; n=35),
and group discussions (92%; n=33) to be “extremely useful” or “useful.”

When questioned about the main benefit of the IY-ASD program, 12 participants identified a general improvement in their skills
addressing challenging child behaviors. As one parent said, “I learned how to teach and work with my child. It took the fear out of not
fully understanding brain function, learning, and how to teach [and] play to get learning accomplished and behaviors managed.”
Other caregivers focused on specific techniques they learned as the main benefit of the IY-ASD program, including engaging children
with ASD (n = 6); utilizing parent self-regulation in stressful situations (n = 6); and, promoting social-emotional development (n =
3). Some caregivers noted IY-ASD components, such as group discussions and support (n= 10); staff support and consistency (n=4);
video vignettes (n = 3); and, role plays (n = 2) as the most beneficial aspect of the program. Factors endorsed by one parent each
included the use of props (e.g., puppets), home-based activities, individualized program content, and “everything” about the pro-
gram.

While 13 caregivers indicated they would not change anything about the program (and two did not respond), the remaining
participants (n = 21) offered several suggestions to improve IY-ASD. Most commonly, ten caregivers requested a longer program or
more time on program content, as one parent noted, “For our family, emotion self-regulation skills and managing misbehavior was
central and these were not addressed until late into the class and these were not developed as much as we had hoped when pre-
sented.” Three participants requested improvement in role plays, with one recommending children’s presence during these activities.
Other recommendations endorsed by one participant each included increased focus on non-verbal toddlers, minimization of group
discussions about tangential topics, slower session pace, simplified weekly lesson reminders, earlier discussion of child transition
issues, and an evening session option for working parents.

Finally, when questioned about their need for additional parenting assistance, 12 indicated they wished to engage in more
advanced training and support. One participant explained, “[I] would like quarterly or half yearly follow-ups with group and group
leader. I would feel more comfortable making sure we are staying on track. Really would like a follow-up class.” An additional
participant specifically mentioned a desire for continued assistance with self-regulation for both parent and child, while another
wanted training in applied behavior analysis and American Sign Language. Other needs expressed were a parent support group (n =
2); additional information on parenting and ASD (n = 2); and, social work services (n = 1). Ten caregivers indicated they did not
require additional parenting assistance; the remaining participants did not respond to the question.

3.2. Parent stress, caregiver coping, and child behavior outcomes

We used two-way repeated measures ANOVA to investigate differential outcomes by site over time. No interactions between site
and time for any outcomes were statistically significant. Thus, Tables 2, 3 show mean pre-post intervention changes in parent stress,
coping, and child behavior for the combined sample.

We found significant changes in mean summary scores measuring child-related parenting stress (p < .001, 95% CI [5.73, 16.43])
and total parenting stress (p = .002, 95% CI [6.36, 27.20]), decreasing an average of approximately 11 and 17 points, respectively
(see Table 2). The intervention had a medium effect on the summary scores assessing levels of child-related parenting stress (d =
0.55) and total stress (d = 0.54). While average parent-related stress decreased, we detected no significant change on this summary
domain or its subscales. Finally, the percentage of participants with scores above the 85th percentile (clinical significance) decreased
for the parent, child, and total stress domains.

Table 2
Pre-Post Change in Parenting Stress (N=36).

Parenting Stress Index
Summary Scores

% (n) with Baseline
Percentile Scores > 85%

% (n) with Posttest
Percentile Scores > 85%

Pre-Test
Raw Score
M (SD)

Post-Test
Raw Score
M (SD)

M Difference 95% CI of the
Difference

Cohen’s d

Child Domain 55.6 (20) 33.3 (12) 148.03
(20.12)

136.94
(20.44)

11.08* [5.73, 16.43] 0.55

Parent Domain 13.9 (5) 11.1 (4) 135.33
(30.34)

129.64
(28.82)

5.69 [-0.92, 12.31] 0.29

Total Stress 22.2 (8) 13.9 (5) 283.36
(44.13)

266.58
(44.40)

16.78* [6.36, 27.20] 0.54

Notes: *p< .0031; CI= confidence interval; M = mean; SD = standard deviation.
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Table 3 shows mean changes in caregiver coping and challenging child behavior between pre- and post-intervention. We did not
detect any significant changes in caregiver coping. On the ABC subscales, after correcting for multiple t-tests (p< .0031), we did not
find any significant decrease in challenging child behaviors. However, two ABC subscales approached significance with small to
medium effect sizes: irritability (p = .004, 95% CI [1.41, 6.76], d = 0.52) and hyperactivity/noncompliance (p = .011, 95% CI
[1.16, 8.17], d = 0.45).

4. Discussion

This study describes the feasibility of the IY-ASD program for parents and other caregivers raising children ages 2–6 with ASD in
two U.S. sites. We detailed our methods of delivering the program in a pilot trial of eight IY-ASD cohorts (N = 36), including group
leader training, fidelity checklists, and participant supports. Our research explored 1) participant retention rates and reasons for
program/research discontinuation; 2) caregiver acceptability of IY-ASD; and 3) pre- and post-intervention measures of parent and
child outcomes. The results provided preliminary evidence that IY-ASD is feasible, acceptable to caregivers raising young children
with ASD, and may improve parenting stress. Despite geographic, program delivery, and demographic differences between the two
U.S. locations, the outcomes were consistent between sites.

4.1. Program/research retention and discontinuation

All parents who agreed to participate in the IY-ASD program also consented to join the research study. Furthermore, all but one
parent who graduated from the program completed follow-up data. It is possible the small incentives and paper/online data col-
lection options we offered increased research participation, although we did not specifically explore this question.

The majority of parents completed the program (84%). This rate is comparable to our previous Basic IY study (92%; Dababnah &
Parish, 2016c), and recent Stepping Stones Triple P trials for parents of children with ASD (75%; Tellegen & Sanders, 2014). Given only
five out of the eight people who left the program provided reasons (63%), we cautiously note that none of the reasons were research-
related, and four of the five were not related to the program itself. Nonetheless, it is important in future studies to be aware some
participants, like one in this study, might need support beyond that offered in IY-ASD. Furthermore, all eight participants who
discontinued the program left in the first four sessions, highlighting the importance of early program engagement.

We found no differences between those who completed IY-ASD and those who discontinued, with one exception. Those who
completed the program had, on average, children who were diagnosed at 2.9 years old, compared to the children of those who
discontinued (1.6 years old). It is possible that those parents who discontinued the program had more time to intervene with their
children and address emerging behavioral challenges; thus, finding the IY-ASD material less relevant for their families. Certainly, we
need to explore this finding more in future studies.

4.2. Program delivery and supports

Most of the participants in this study were highly educated and partnered. However, nearly one in five caregivers in this study
identified as Latinx and one in four caregivers had a high school education or less; both groups that are underrepresented in ASD
research (Jamison et al., 2017; Lord et al., 2005; Magaña & Ghosh, 2010). Furthermore, the majority of parents reported their
children were nonverbal or minimally verbal, a group of children whose needs have not been adequately explored in the literature

Table 3
Pre-Post Changes in Coping and Child Behavior (N=36).

Variable Pre-Test
M (SD)

Post-Test
M (SD)

M Difference 95% CI of the Difference Cohen’s d

Aberrant Behavior Checklist
Irritability 16.94 (10.78) 12.86 (10.23) 4.08 [1.41, 6.76] 0.52
Lethargy 12.28 (9.00) 10.28 (7.99) 2.00 [−0.16, 4.16] 0.31
Stereotypical Behavior 5.31 (5.01) 4.47 (4.93) 0.83 [−0.87, 2.54] 0.17
Hyperactivity/

Noncompliance
23.03 (11.79) 18.36 (11.03) 4.67 [1.16, 8.17] 0.45

Inappropriate Speech 3.00 (2.81) 2.86 (2.50) 0.14 [−0.59, 0.86] 0.07

Ways of Coping
Confrontive Coping 6.64 (3.16) 7.31 (3.81) −0.67 [−1.75, 0.42] 0.21
Distancing 6.69 (3.17) 6.78 (3.91) −0.08 [−0.96, 0.79] 0.03
Self-Controlling 8.92 (3.71) 9.44 (4.21) −0.53 [−1.76, 0.71] 0.14
Seeking Social Support 8.36 (4.46) 7.89 (3.35) 0.47 [−0.62, 1.56] 0.15
Accepting Responsibility 4.31 (3.00) 4.50 (2.74) −0.19 [−1.14, 0.75] 0.07
Escape-Avoidance 6.89 (4.93) 6.36 (3.73) 0.53 [−1.07, 2.12] 0.11
Planful Problem Solving 9.64 (3.94) 10.17 (3.47) −0.53 [−1.67, 0.61] 0.16
Positive Reappraisal 9.22 (4.95) 9.72 (5.87) −0.50 [−2.36, 1.36] 0.09

Note: *p< .0031; CI= confidence interval; M=mean; SD=standard deviation.
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(Maglione, Gans, Das, Timbie, & Kasari, 2012; Tager-Flusberg & Kasari, 2013). As recommended by parents in our earlier research
with Basic IY (Dababnah & Parish, 2016c), we provided various supports such as inclusion of partners, childcare, meals, and
transportation assistance. It is possible that these efforts to reduce program participation barriers facilitated the inclusion of tradi-
tionally underserved children and their families. Nonetheless, clearly more work must be done to increase the diversity of children
and their families in ASD interventions. For example, IY-ASD could incorporate some in-home sessions, which have been used in
other studies with families with limited resources (Carr & Lord, 2016; Carr et al., 2016). In-home sessions might also align with
participants’ suggestions in this study to involve their children in the role plays.

The majority of caregivers in this study reported their children were receiving other services besides IY-ASD. Larger trials should
consider the impact of these services on IY-ASD outcomes. We believe these findings support our earlier conclusions (Dababnah &
Parish, 2016c) that IY-ASD can be a complement to other ASD interventions specifically for the child. Thus, more work is needed to
understand how IY-ASD can be used effectively as part of a comprehensive service plan for children with ASD and their families.

In addition to supports for parents, the group leaders also received extensive support to deliver the program with fidelity, in-
cluding pre-intervention IY-ASD training and consultation during program delivery. We highly recommend future group leaders have
prior experience with Basic IY and knowledge of ASD before beginning IY-ASD training. Agencies planning to offer IY-ASD should
consider the initial training and ongoing supervision involved in carrying out IY-ASD, along with the associated costs. Furthermore,
as each site will serve different populations with diverse needs, we recommend a planning and community engagement phase to
consider options such as group size, number of group leaders, availability of program supports, and other factors.

4.3. Intervention acceptability

Program participants overall reported high acceptability of IY-ASD. Nearly all of the caregivers were satisfied with program
content and methods. Many parents identified specific behavior management skills, as well as program components such as group
discussions and role plays, that were useful. Some parents requested programming that extended beyond 13–15 weeks. This sug-
gestion for improvement aligned with participants’ requests for more advanced training and support, as well as with the re-
commendations in our previous research that adapted Basic IY for caregivers of children with ASD (Dababnah & Parish, 2016c).
Furthermore, in our experience delivering the program, we have found the needs of children with ASD can be complex and difficult to
address in shorter periods. Nonetheless, cost and logistical barriers can be prohibitive to longer program periods. Future research
should examine program length and its association with parent/child outcomes. Regardless of program length, we believe it is critical
that future IY-ASD group leaders intentionally connect families with ongoing support as caregivers transition out of the program.

4.4. Pre-post intervention changes in parent and child outcomes

Consistent with our earlier research of Basic IY adapted for caregivers of preschoolers with ASD (Dababnah & Parish, 2016a), we
found statistically significant improvements in total and child-related parenting stress scores, but no significant changes in parent-
related stress. One potential reason for the lack of significant change in parent-related stress was low baseline levels on this domain,
which suggests parents’ stress originated from primarily child-related factors. Only five out of the 36 participants (14%) in this study
reported clinically significant parent-related stress scores at baseline, compared to the 20 (56%) participants who reported clinically
significant child-related stress at baseline. Due to the limited number of participants in our study with elevated baseline levels of
parent-related stress, we could not evaluate differences between this subgroup’s outcomes and those with lower levels of parent-
related stress. However, a randomized controlled trial of a training program for caregivers of young children with ASD found in-
tervention effects only for those parents with preexisting mental health issues (Tonge et al., 2006). Thus, future IY-ASD research with
larger samples should investigate potential differential effects for caregivers reporting elevated baseline levels of stress, depression,
and other parent characteristics.

Despite addressing parent coping strategies within the program, we did not find any significant changes in coping as measured by
the WOC. In addition to the possibility that IY-ASD simply did not affect parents’ coping skills, it is also feasible the follow-up time
was not long enough to allow us to detect significant changes. Further, while studies have used the WOC measure for parents of
children with ASD (Pisula & Kossakowska, 2010), the instructions do not request that respondents reflect on stressful situations
specifically related to their children. Future studies involving this population should consider directly soliciting caregiver’ coping
strategies related to their child.

Similarly, we detected no significant decreases in child behavior challenges. Like the coping measure, it is possible the ABC was
not sensitive enough to detect pre/post intervention changes, or this measure did not accurately capture challenging child behaviors
in this population of children ages 2–6. Subsequent studies involving young children could consider using measures specifically
developed for this developmental period. We note, however, the hyperactivity/noncompliance and irritability subscales approached
significance. Future research should explore if IY-ASD can promote children’s accommodation of parents’ requests, and decrease
children’s instances of agitation, crying, and other irritable behaviors. Nevertheless, it is also feasible that IY-ASD, which focuses
primarily on social communication and self-regulation, did not impact the behavioral challenges measured by the ABC. These
findings suggest individualized interventions might be needed to address certain ASD-related symptoms, such as stereotypies, which
can identify and demonstrate appropriate replacement behaviors (Wacker, Peck, Derby, Berg, & Harding, 2006).
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4.5. Limitations

We caution readers to consider this study’s limitations when interpreting its results. These limitations include the small sample
size, which precluded our ability to examine outcomes between specific subgroups of caregivers and their children, including po-
tential differential effects based on race, ethnicity, gender, language ability, and other factors. The small sample size also prevented
us from conducting analyses that could control for multiple sample differences simultaneously. We only collected acceptability data
related to IY-ASD, and thus could not directly explore participants’ acceptability of the research processes. Also, while somewhat
ethnically diverse, the majority of participants were highly educated and married, limiting the generalizability of our findings.
Furthermore, all the outcome measures were parent self-report, which could lead to social-desirability and/or recall bias. The pre-
post design limits examination of changes to those immediately following the intervention. Moreover, the one-group design did not
allow us to control for selection bias or other potential factors that influenced pre-post changes. Finally, none of the group leaders
were accredited IY-ASD facilitators at the time of the study. Despite these limitations, experienced leaders, who used fidelity
checklists and weekly participant feedback to ensure consistent program delivery while customizing to parents’ individual needs,
carried out the groups. Our findings related to program delivery, acceptability, outcome measures can inform larger trials to rig-
orously examine the effectiveness of IY-ASD to improve parent and child outcomes.

5. Implications

We piloted a recently adapted intervention, originally developed for children with conduct disorders. The adapted intervention,
IY-ASD, aims to improve both child and caregiver outcomes in families raising preschoolers with ASD. This research conducted in two
U.S. sites provided initial evidence that the intervention is feasible and acceptable, and holds promise in reducing parenting stress. A
randomized controlled trial is needed to rigorously test the outcomes of IY-ASD. While outside of the scope of this research, it would
be useful to conduct cost-effectiveness analyses as part of larger trials. Future research should also consider testing longer-term
follow-up beyond post-intervention to ascertain if improvements are maintained. It is particularly important to include families who
might be especially vulnerable to stress and other poor outcomes, including those caregivers with preexisting mental health issues,
single parents, and those with limited education. Despite high levels of parenting stress, empirically supported interventions for
caregivers of children with ASD continue to be scarce in the current service array. Thus, evidence to support IY-ASD or other
parenting interventions are critically needed to promote positive outcomes for young children with ASD and their families.

Conflict of interest statement

The Authors declare they have no conflicts of interest relevant to this study to disclose.

Acknowledgements

The Authors are grateful to the families who participated in this research. Further, we are indebted to our colleagues at the
Onslow County Partnership for Children, particularly Stacie Huntington, Seth Allen, and Molly DeWitt. We thank Dr. Fernando
Wagner and Dr. Paul Sacco for their helpful comments on an earlier version of this manuscript. We acknowledge the support of a
Competitive Innovative Research Award from the University of Maryland, Baltimore for funding research costs associated with this
study (PI: Dababnah). We also appreciate the support of Smart Start North Carolina and Providence General Foundation, who
partially funded program implementation costs. We are also grateful to The Duke Endowment for partially funding Dr. Dababnah's
and Dr. Nichols' time during the preparation of this manuscript. No funders had any role in the study design; the collection, analysis
or interpretation of data; the manuscript preparation; or, the decision to submit the article for publication. Finally, we appreciate
Carolyn Webster-Stratton for providing training and consultation on program implementation. Dr. Webster-Stratton was not involved
in any aspects of the research, including the data collection, analyses, or manuscript preparation.

References

Abidin, R. R. (2012). Parenting stress index (fourth edition). Lutz, FL: PAR, Inc.
Aman, M. G., Novotny, S., Samango-Sprouse, C., Lecavalier, L., Leonard, E., Gadow, K. D., ... Chez, M. (2004). Outcome measures for clinical drug trials in autism. CNS

Spectrums, 9(1), 36–47.
Aman, M. G., & Singh, N. N. (1994). Aberrant behavior checklist - community. East Aurora, NY: Slosson Educational Publications, Inc.
Amaral, D., Geschwind, D., & Dawson, G. (2011). Autism spectrum disorders. Oxford, UK: Oxford University Press.
Baio, J., Wiggins, L., Christensen, D. L., et al. (2018). Prevalence of autism spectrum disorder among children aged 8 years - autism and developmental disabilities monitoring

network, 11 sites, United States. MMWR surveillance summaries. (No. 67(No. SS-6):1–23)Atlanta, GA: Centers for Disease Control and Preventionhttps://doi.org/
10.15585/mmwr.ss6706a1.

Baker-Ericzen, M. J., Brookman-Frazee, L., & Stahmer, A. (2005). Stress levels and adaptability in parents of toddlers with and without autism spectrum disorders.
Research & Practice for Persons with Severe Disabilities, 30(4), 194–204.

Bradshaw, J., Steiner, A. M., Gengoux, G., & Koegel, L. K. (2015). Feasibility and effectiveness of very early intervention for infants at-risk for autism spectrum
disorder: A systematic review. Journal of Autism and Developmental Disorders, 45(3), 778–794.

Brinkley, J., Nations, L., Abramson, R. K., Hall, A., Wright, H. H., Gabriels, R., ... Cuccaro, M. L. (2007). Factor analysis of the Aberrant Behavior Checklist in
individuals with autism spectrum disorders. Journal of Autism and Developmental Disorders, 37(10), 1949–1959.

Bromley, J., Hare, D. J., Davison, K., & Emerson, E. (2004). Mothers supporting children with autistic spectrum disorders. Autism, 8(4), 409–423. https://doi.org/10.
1177/1362361304047224.

S. Dababnah et al. Research in Autism Spectrum Disorders 57 (2019) 120–131

129

http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0005
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0010
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0010
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0015
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0020
https://doi.org/10.15585/mmwr.ss6706a1
https://doi.org/10.15585/mmwr.ss6706a1
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0030
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0030
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0035
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0035
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0040
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0040
https://doi.org/10.1177/1362361304047224
https://doi.org/10.1177/1362361304047224


Carr, T., & Lord, C. (2016). A pilot study promoting participation of families with limited resources in early autism intervention. Research in Autism Spectrum Disorders,
25, 87–96. https://doi.org/10.1016/j.rasd.2016.02.003.

Carr, T., Shih, W., Lawton, K., Lord, C., King, B., & Kasari, C. (2016). The relationship between treatment attendance, adherence, and outcome in a caregiver-mediated
intervention for low-resourced families of young children with autism spectrum disorder. Autism, 20(6), 643–652. https://doi.org/10.1177/1362361315598634.

Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd ed.). Hillsdale, NJ: L. Erlbaum Associates.
Cohen, J. (1994). The earth is round (p< .05). The American Psychologist, 49(12), 997–1003. https://doi.org/10.1037/0003-066X.49.12.997.
Dababnah, S., & Parish, S. L. (2016b). A comprehensive literature review of randomized controlled trials for parents of young children with autism spectrum disorder.

Journal of Evidence-Informed Social Work, 13(3), 277–292. https://doi.org/10.1080/23761407.2015.1052909.
Dababnah, S., & Parish, S. L. (2016c). Feasibility of an empirically based program for parents of preschoolers with autism spectrum disorder. Autism, 20(1), 85–95.

https://doi.org/10.1177/1362361314568900.
Dababnah, S., & Parish, S. L. (2016a). Incredible years program tailored to parents of preschoolers with autism: Pilot results. Research on Social Work Practice, 26(4),

372–385.
Davis, N., & Carter, A. (2008). Parenting stress in mothers and fathers of toddlers with autism spectrum disorders: Associations with child characteristics. Journal of

Autism and Developmental Disorders, 38(7), 1278–1291.
Dunn, M. E., Burbine, T., Bowers, C. A., & Tantleff-Dunn, S. (2001). Moderators of stress in parents of children with autism. Community Mental Health Journal, 37(1),

39–52.
Eldridge, S. M., Chan, C. L., Campbell, M. J., Bond, C. M., Hopewell, S., Thabane, L., ... Lancaster, G. A. (2016). CONSORT 2010 statement: Extension to randomised

pilot and feasibility trials. Pilot and Feasibility Studies, 2, 64.
Epley, P. H., Summers, J. A., & Turnbull, A. P. (2011). Family outcomes of early intervention: Families’ perceptions of need, services, and outcomes. Journal of Early

Intervention, 33(3), 201–219.
Estes, A., Olson, E., Sullivan, K., Greenson, J., Winter, J., Dawson, G., ... Munson, J. (2013). Parenting-related stress and psychological distress in mothers of toddlers

with autism spectrum disorders. Brain & Development, 35, 133–138. https://doi.org/10.1016/j.braindev.2012.10.004.
Folkman, S., & Lazarus, R. S. (1988). Manual for the ways of coping questionnaire. Palo Alto, CA: Consulting Psychologists Press.
Glidden, L. M., Billings, F. J., & Jobe, B. M. (2006). Personality, coping style and well-being of parents rearing children with developmental disabilities. Journal of

Intellectual Disability Research, 50(12), 949–962.
Harris, P. A., Taylor, R., Thielke, R., Payne, J., Gonzalez, N., & Conde, J. G. (2009). Research electronic data capture (REDCap)–a metadata-driven methodology and

workflow process for providing translational research informatics support. Journal of Biomedical Informatics, 42(2), 377–381. https://doi.org/10.1016/j.jbi.2008.
08.010.

Hayes, S., & Watson, S. (2013). The impact of parenting stress: A meta-analysis of studies comparing the experience of parenting stress in parents of children with and
without autism spectrum disorder. Journal of Autism and Developmental Disorders, 43(3), 629–642. https://doi.org/10.1007/s10803-012-1604-y.

Hutchings, J., Pearson-Blunt, R., Pasteur, M., Healy, H., & Williams, M. E. (2016). A pilot trial of the Incredible Years autism spectrum and language delays pro-
gramme. Good Autism Practice, 17(1), 15.

Ingersoll, B., & Hambrick, D. Z. (2011). The relationship between the broader autism phenotype, child severity, and stress and depression in parents of children with
autism spectrum disorders. Research in Autism Spectrum Disorders, 5, 337–344. https://doi.org/10.1016/j.rasd.2010.04.017.

Jamison, J., Fourie, E., Siper, P., Trelles, M., George-Jones, J., Buxbaum Grice, A., ... Kolevzon, A. (2017). Examining the efficacy of a family peer advocate model for
Black and Hispanic caregivers of children with autism spectrum disorder. Journal of Autism and Developmental Disorders, 47(5), 1314.

Kaat, A., Lecavalier, L., & Aman, M. (2014). Validity of the Aberrant Behavior Checklist in children with autism spectrum disorder. Journal of Autism and Developmental
Disorders, 44(5), 1103–1116. https://doi.org/10.1007/s10803-013-1970-0.

Kim, I., Ekas, N. V., & Hock, R. (2016). Associations between child behavior problems, family management, and depressive symptoms for mothers of children with
autism spectrum disorder. Research in Autism Spectrum Disorders, 26, 80–90. https://doi.org/10.1016/j.rasd.2016.03.009.

Lecavalier, L., Leone, S., & Wiltz, J. (2006). The impact of behaviour problems on caregiver stress in young people with autism spectrum disorders. Journal of
Intellectual Disability Research, 50(3), 172–183. https://doi.org/10.1111/j.1365-2788.2005.00732.x.

Lord, C., Wagner, A., Rogers, S., Szatmari, P., Aman, M., Charman, T., ... Yoder, P. (2005). Challenges in evaluating psychosocial interventions for autistic spectrum
disorders. Journal of Autism and Developmental Disorders, 35(6), 695–708.

Lyons, A., Leon, S., Roecker Phelps, C., & Dunleavy, A. (2010). The impact of child symptom severity on stress among parents of children with ASD: The moderating
role of coping styles. Journal of Child and Family Studies, 19(4), 516–524. https://doi.org/10.1007/s10826-009-9323-5.

Magaña, S., & Ghosh, S. (2010). Latina mothers caring for a son or daughter with autism or schizophrenia: Similarities, differences, and the relationship between co-
residency and maternal well-being. Journal of Family Social Work, 13(3), 227–250.

Maglione, M. A., Gans, D., Das, L., Timbie, J., & Kasari, C. (2012). Nonmedical interventions for children with ASD: Recommended guidelines and further research
needs. Pediatrics, 130(Suppl. 2), S169–S178. https://doi.org/10.1542/peds.2012-0900O.

McConachie, H., Randle, V., Hammal, D., & Le Couteur, A. (2005). A controlled trial of a training course for parents of children with suspected autism spectrum
disorder. The Journal of Pediatrics, 147(3), 335–340. https://doi.org/10.1016/j.jpeds.2005.03.056.

Padden, C., & James, J. E. (2017). Stress among parents of children with and without autism spectrum disorder: A comparison involving physiological indicators and
parent self-reports. Journal of Developmental and Physical Disabilities, 29(4), 567–586. https://doi.org/10.1007/s10882-017-9547-z.

Pidano, A. E., & Allen, A. R. (2015). The Incredible Years series: A review of the independent research base. Journal of Child and Family Studies, 24(7), 1898–1916.
https://doi.org/10.1007/s10826-014-9991-7.

Pisula, E., & Kossakowska, Z. (2010). Sense of coherence and coping with stress among mothers and fathers of children with autism. Journal of Autism and
Developmental Disorders, 40(12), 1485–1494. https://doi.org/10.1007/s10803-010-1001-3.

SAMHSA (2012). Incredible years. National registry of evidence-based programs and practices. Retrieved from http://legacy.nreppadmin.net/ViewIntervention.aspx?id=
311.

Schertz, H. H., Odom, S. L., Baggett, K. M., & Sideris, J. H. (2013). Effects of joint attention mediated learning for toddlers with autism spectrum disorders: An initial
randomized controlled study. Early Childhood Research Quarterly, 28, 249–258. https://doi.org/10.1016/j.ecresq.2012.06.006.

Schieve, L. A., Blumberg, S. J., Rice, C., Visser, S. N., & Boyle, C. (2007). The relationship between autism and parenting stress. Pediatrics, 119, S114–S121. https://doi.
org/10.1542/peds.2006-2089Q.

Stadnick, N. A., Stahmer, A., & Brookman-Frazee, L. (2015). Preliminary effectiveness of project impact: A parent-mediated intervention for children with autism
spectrum disorder delivered in a community program. Journal of Autism and Developmental Disorders, 45(7), 2092–2104.

Stahmer, A. C., & Pellecchia, M. (2015). Moving towards a more ecologically valid model of parent-implemented interventions in autism. Autism, 19(3), 259–261.
https://doi.org/10.1177/1362361314566739.

Tager-Flusberg, H., & Kasari, C. (2013). Minimally verbal school-aged children with autism spectrum disorder: The neglected end of the spectrum. Autism Research,
6(6), 468–478. https://doi.org/10.1002/aur.1329.

Tellegen, C. L., & Sanders, M. R. (2014). A randomized controlled trial evaluating a brief parenting program with children with autism spectrum disorders. Journal of
Consulting and Clinical Psychology, 82(6), 1193–1200. https://doi.org/10.1037/a0037246.

Tonge, B., Brereton, A., Kiomall, M., Mackinnon, A., King, N., & Rinehart, N. (2006). Effects on parental mental health of an education and skills training program for
parents of young children with autism: A randomized controlled trial. Journal of the American Academy of Child and Adolescent Psychiatry, 45(5), 561–569. https://
doi.org/10.1097/01.chi.0000205701.48324.26.

Wacker, D. P., Peck, S., Derby, K. M., Berg, W., & Harding, J. (2006). Developing long-tern reciprocal interactions between parents and their young children with
problematic behaviour. In L. K. Koegel, R. L. Koegel, & G. Dunlap (Eds.). Positive behavioral support: Including people with difficult behavior in the communityBaltimore,
MD: Paul H. Brookes Publishing (pp. 51-52-80).

Wainer, A. L., Hepburn, S., & McMahon Griffith, E. (2017). Remembering parents in parent-mediated early intervention: An approach to examining impact on parents

S. Dababnah et al. Research in Autism Spectrum Disorders 57 (2019) 120–131

130

https://doi.org/10.1016/j.rasd.2016.02.003
https://doi.org/10.1177/1362361315598634
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0060
https://doi.org/10.1037/0003-066X.49.12.997
https://doi.org/10.1080/23761407.2015.1052909
https://doi.org/10.1177/1362361314568900
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0080
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0080
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0085
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0085
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0090
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0090
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0095
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0095
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0100
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0100
https://doi.org/10.1016/j.braindev.2012.10.004
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0110
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0115
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0115
https://doi.org/10.1016/j.jbi.2008.08.010
https://doi.org/10.1016/j.jbi.2008.08.010
https://doi.org/10.1007/s10803-012-1604-y
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0130
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0130
https://doi.org/10.1016/j.rasd.2010.04.017
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0140
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0140
https://doi.org/10.1007/s10803-013-1970-0
https://doi.org/10.1016/j.rasd.2016.03.009
https://doi.org/10.1111/j.1365-2788.2005.00732.x
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0160
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0160
https://doi.org/10.1007/s10826-009-9323-5
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0170
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0170
https://doi.org/10.1542/peds.2012-0900O
https://doi.org/10.1016/j.jpeds.2005.03.056
https://doi.org/10.1007/s10882-017-9547-z
https://doi.org/10.1007/s10826-014-9991-7
https://doi.org/10.1007/s10803-010-1001-3
http://legacy.nreppadmin.net/ViewIntervention.aspx?id=311
http://legacy.nreppadmin.net/ViewIntervention.aspx?id=311
https://doi.org/10.1016/j.ecresq.2012.06.006
https://doi.org/10.1542/peds.2006-2089Q
https://doi.org/10.1542/peds.2006-2089Q
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0215
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0215
https://doi.org/10.1177/1362361314566739
https://doi.org/10.1002/aur.1329
https://doi.org/10.1037/a0037246
https://doi.org/10.1097/01.chi.0000205701.48324.26
https://doi.org/10.1097/01.chi.0000205701.48324.26
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0240
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0240
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0240
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0245


and families. Autism, 21(1), 5–17.
Webster-Stratton, C. (2014). Manual for the Incredible Years autism spectrum and language delays program for parents with preschool children. Seattle, WA: Incredible Years.
Webster-Stratton, C. (2011). The Incredible Years: Parents, teachers, and children’s training series: Program content, methods, research and dissemination (1980-2011).

Seattle, WA: Incredible Years, Inc.
Webster-Stratton, C. (2008). The Incredible Years: Parents and children’s series. Leader’s guide: Preschool version of BASIC. Seattle, WA: Incredible Years, Inc.
Webster-Stratton, C., & Reid, M. J. (2003). The Incredible Years parents, teachers and child training series: A multifaceted treatment approach for young children with

conduct problems. In A. E. Kazdin, & J. R. Weisz (Eds.). Evidence-based psychotherapies for children and adolescents (pp. 224–240). New York: Guilford Press.
Wetherby, A. M., & Woods, J. J. (2006). Early social interaction project for children with autism spectrum disorders beginning in the second year of life: A preliminary

study. Topics in Early Childhood Special Education, 26(2), 67–82.
Whittingham, K., Sofronoff, K., Sheffield, J., & Sanders, M. R. (2009). Do parental attributions affect treatment outcome in a parenting program? An exploration of the

effects of parental attributions in an RCT of Stepping Stones Triple P for the ASD population. Research in Autism Spectrum Disorders, 3(1), 129–144. https://doi.org/
10.1016/j.rasd.2008.05.002.

S. Dababnah et al. Research in Autism Spectrum Disorders 57 (2019) 120–131

131

http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0245
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0250
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0255
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0255
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0260
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0265
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0265
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0270
http://refhub.elsevier.com/S1750-9467(18)30159-4/sbref0270
https://doi.org/10.1016/j.rasd.2008.05.002
https://doi.org/10.1016/j.rasd.2008.05.002

	Feasibility of The Incredible Years Parent Program for Preschool Children on The Autism Spectrum in two U.S. sites
	Introduction
	Methods
	Intervention and group leaders
	Program and research procedures
	Participants
	Measures
	Background survey
	Program satisfaction questionnaire (acceptability)
	Parenting stress index-4th edition (PSI)
	Ways of coping questionnaire (WOC)
	Aberrant behavior checklist (ABC) – community
	Missing data

	Data analyses

	Results
	Intervention acceptability
	Parent stress, caregiver coping, and child behavior outcomes

	Discussion
	Program/research retention and discontinuation
	Program delivery and supports
	Intervention acceptability
	Pre-post intervention changes in parent and child outcomes
	Limitations

	Implications
	Conflict of interest statement
	Acknowledgements
	References




